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ABSTRACT Despite being a country of various blue stockings, Indian daughters particularly from the countryside
and lower socio-economic hierarchy have remained the victims of unfairness in learning opportunities from
ancient to modern time. The present research work tries to examine the regional progress and inequality in
education and determinants of lower educational prospects of girls in India on the basis of secondary data. Here, the
disparity index and correlation coefficient are applied to analyze the gender discrepancy of education and the
relationship between literacy and its major determinants respectively. It has been examined that despite the
celebration of longtime independence, it is very distrustful to accept that one fourth proportion of the population
of the country is not capable to read and write to an easy cohesion of words with understanding in any of language.
Though various plans have been launched with prime target of enhancing the female literacy, yet in al over the
nation, the disparity in literacy still exists which demands some impressive efforts for bringing the equity.

INTRODUCTION

Every flourishing civilization is a result of
theliteral or oral form of growing and demising
footprints which are left behind by preceding
evolutions. This sequence of propagation of
merits, facts and other information from one to
another alwaysrequired the knowledge and this
isthefirst definition of literacy. It not only trans-
mits the ideas and particulars but also enhances
the understanding and responding will power
of individual and make empowered to interpret
the various socio-cultural and economic snags
of life by increasing the mental competence of
segregation between decency and immorality.
Literacy is just awareness while education re-
quires some formal schooling. Here it never
means that uneducated human being is always
wrong and vice-versa; no, apart from defined
meaning, learning isawide phenomenon which
is free from space, structure, process and time.
However, edificationisnot direct affecter of so-
ciety and gains the quality of life actualy to
achievers but in aroundabout way, it heightens
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the process of development by offering the sourc-
es of defeating to backwardness and ignorance
through the generation of consciousness.
Definitely, educationisaseminal, scaling and
sustaining apparatus of the progress of anation
which not only means to be learned but also an
escalator of productivity because of offering
better prospects of work. According to welfare
opinion, along with the opening and expansion
of educational institutions, the admittance is
equally significant for social advancement
(Shuklaand Mishra2019). An educated group-
ing not only enhances the societal ranking but
also contributesto the economy (Barro and Lee
2000; Aghion et al. 2009). The importance for
education neither requires any clarification nor
is the possessions of any particular section or
society because knowledge always benefits far
away from the social, economic and political
boundaries. Knowing to its significance and to
confiscateto inequality in variousarenas of life,
globally, education is defined as a fundamental
right and all constitutions (delineator of elemen-
tary principles and obligations as well as spec-
tator and guardian of rights and duties of citi-
zens) promisefor education to civilian represen-
tatively plus virtually (Heymann et al. 2014).
Though social facet of variation in availability
and accessibility to education is aresult of var-
ious geographical and synthetic aspects yet all
the way through the time, there are numerous
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piece of information in diverse social organiza-
tions when the transmission of socio-cultural
trends and standards remained mysterious and
vague dueto dearth and uneven sharing of such
preciousresourcelike education (Mare 1981). It
is a time, space and gender-free phenomenon
which wish only for goodnessto al. Every citi-
zen hastheright to learn and barrier in comple-
tion of education with an issue of caste or gen-
der islike amisdemeanour. The equal prospect
and opportunities for men and women, isan es-
sential need and elementary aspect of human
development and it wasthe Beijing Declaration
of 1995 when theworld significantly forwarded
towards the ‘ gender inequality free culture’ but
even after this progress, many societies, espe-
cially inemerging countries, areso far away from
the reality (UNDP 1995; United Nations 1996;
World Bank 2011; United Nations 2014). Own-
ing to segregation, separation and unfairness
with a particular ssgment, any society can never
progress and it is not hyperbolic to say that one
day ‘ingender’ nepotismwill ‘endanger’ theevo-
[ution. Even after knowing theirremediableimpacts
on civilization, gender discriminationisuniversal
truthand itisprevaent acrosstheregionsor econ-
omieswith varying degree and intensity.

Educational Scenario and Supposed Second
Gender (Female)

Naturally and biologically, ahumanbeingis
separated into male, female and transgender
which is not an issue but when these first, sec-
ond and third sexes are decided and designed
for particul ar assignments by socio-cultural pa-
rameters then it becomes a crime against the
human race. It is only foolishness to dream a
civilized and devel oped society by ignoring the
significant half of its popul ation (Madhok 2014).
While quoting the words of famous economist
Amrtya Sen, Islam and Siddqui (2019) explain
that the growth of the nationis significantly af-
fected by women education and their earnings
contribution. However, the prosperity of a na-
tionisnever aresult of only oneslice of demog-
raphy; it is both man and woman who run the
vehicle of growth yet in various human devel-
opment indicatorslikeliteracy, sex ratio, health
care, nutritional well- being etc. women arefailed
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to cope with men due to the supposed fact of
‘being women’ (Hussain and Kirmani 2010). In
this regard, educational inequality is a major
concern for all over the world. However, avail-
ability and access to education is a basic right
to everyoneand not any form of learning is spec-
ified for a particular gender yet extensively
scores of women are facing discrimination in
terms of learning opportunities on the basis of
various socio-cultural phenomena. Undoubted-
ly, amother isconsidered ‘first teacher’ of child
everywhere and teaching to childrenisthe prime
responsibility of her but paradoxically, the soci-
ety isnot asaware of her edification asit should
be. The provided literature by Tembon and Fort
(2008), Foster and Rosenzweig (2001), and Shar-
maet al. (2018b) signifiesthe education for girls
asthey are propagandists of educationin areal
sense because an educated girl not only teach-
esin her parental home but also in-lawsfamily.
Despiteto educate the family members, shealso
provides a sound base to ongoing and upcom-
ing age brackets through superior health care,
nutrition and other life-improving means. It is
general observance that as compared to illiter-
ate, an educated woman is more aware of better
growth prospects of her child (Sharmaand Ku-
mar 2018). But even after, in adevel oping coun-
try like Indiawhere socio-cultural, economic and
political aspects rule more (Smith et al. 2014),
women are discriminated in survival, education,
occupation, health, nutrition and various other
arenas of life by saying ‘weaker sex’. Dealing
with sons and daughters by different approach-
es at the household level can be another impor-
tant clarification of educational gap in growing
countries (Kingdon 2002). Not only inIndia, even
in European countries, the girls were lagging
behind in learning due to lack of resources and
it wasend of the 1960swhen girlswere not only
promoted for schooling and its winning attain-
ment but they al so challenged the dominance of
boys in upper secondary schools (Hannum and
Buchmann 2005; Hadjar et al. 2014). Discrimina-
tion in the upper level of education is mainly
escorted by socio-economic status and paren-
tal education (Shavit and Blossfeld 1993; Tre-
iman et al. 2003) while ethnic differentiationis
more prevalent in high school education (Han-
num 2002). Worldwide, the 20" century has pro-
vided many significant results in promotion of
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education and it is the phase of globalization
that made aware the nation and state govern-
ment to bear the responsibility of educating their
all citizensequally (Meyer et al. 1992). Though
the administrations have considerable achieve-
ment in adiminution in male-femal e education
gap through the expansion of |earning opportu-
nitiesyet thereisadilemmawhether anincrease
in educational setup issufficient in thisregards
or some unequivocal and effective exertionsare
required (Desai and Kulkarni 2008). On oneside,
every nation or state is worried about increas-
ing educational disproportion while on another
side thereisalack in comprehending those de-
terminants which fluctuate theinequality. Basi-
cally, in both devel oped and devel oping econo-
mies, education is the main basis of other dis-
similaritieswith respect to various dynamics of
lifelikeearning or living standard (Goldberg and
Pavcnik 2007; Zhu and Trefler 2005). Inthe new
technical and modern world, as compared to
supply, the speedy mounting demand of * skilled
labour’ islifting the process of learning (Pieters
2011).

Prospectsof Learningfor Indian Daughters:
Early Independenceto Present

With respect to the promotion of girl’s edu-
cation, Father of Nation, Mahatma Gandhi has
said that educating to girlsis equivalent to edu-
cateacivilization and it will give extraordinary
social and economic returnees to the society.
World Bank’s phraseology (1994) also consid-
ersthat investment of girls probably bethe high-
est revisit asset in developing nations and only
education can bring out their hidden potential.
Even after in India, various distractive (lack of
awareness about girls education, social horms,
safety aspect, marriage, dowry) and attractive
attributes (assistance in household work, re-
sponsibility to care the siblings and earning
hands) are some major causes behind the lower
admittance and higher dropping out of girlsfrom
school as compared to boys (Goel and Husain
2018). However, evenin case of boys, the attain-
ment rateislower in Indiathan other industrial -
ized nations and di scrimination stickswith vari-
ous stages from school enrollment to comple-
tion of education. It was the period of early in-
dependence when animprovement in education,
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especialy for ‘elementary learning’, wastarget-
ed at national and regional levels through exe-
cution of various teaching oriented plans and
policies (Govinda and Bandyopadhyay 2010).
In rural areas, low registration and high num-
bers of dropouts children were main obstruc-
tions in the spreading of education because of
poor families hypothesis of ‘ more hands- more
work’ or ‘every hand isearning hand’. Thisas-
sumption had decided thetrack for boysin fields
for helpinginagricultural work and girlsin homes
for household jobs and mostly for caring the
kids rather than schooling. These little but sig-
nificant contributions were enough pretexts for
parentsto keep away their children from schools.
Theearly marriage of girlsinrural areasby fol-
lowing the assumptions of ‘Betiya to paraya
dhan hai koi fayada nhi inhe padaneka’ (means
daughters are assets of others and parents
should not be benefited to their education so
expenses on their education are only wastage)
also make aboundary around the girls prospects
of schooling. The religious aspect of ‘Beti ki
kamai khana pap hai’ (using of money earned
by a daughter is a big sin for her parents), as
well as the cultural trend of big dowry in mar-
riage, also makes parents passive for girls edu-
cation. In addition to this, socially it is also
believed that men are breadwinners while fe-
male'sspaceisonly insidethe‘wallsof ahouse'.

It isfinding of Behrman et al. (1999) which
clearsthatintheinitial timeof greenrevolution
there was not any direct economic benefit from
woman education because, till that time, their
maximum involvement wasin such occupations
where education was not necessary. Keeping in
themind all factsfrom agirl to woman, the gov-
ernment has initiated a number of programmes
for expansion of education. It isaresult of this
awarenessthat some preceding decades are wit-
nessing to purging the stigma of dropouts and
in spite of lack of effectiveness and required
honesty inimplementation, the government has
got a little comfort in reducing the dropout of
the children particularly girlsfrom schools (Hu-
sainand Sarkar 2011; Vaid 2004). Theguidelines
for providing freereading material and food also
helped in bringing the children inside the school
boundaries. The*Mid Day Meal’ isone of them
where the availability of food was ensured in
schoolsfor the children of lower economic class-
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es(Afridi 2011). Thisideaworked asapull fac-
tor and dramatically, sincetheinitiation, the pro-
gramme has been documented as ‘ successful
drive’ with anincreasein school enrollment (es-
pecialy girls) and attendancein rural areas (Af-
ridi 2011; Dreze and Kingdon 2001). The move-
ment of ‘education for all’ under the banner of
Sarva SikshaAbhiyan (SSA) in 2001, also con-
tributed in achieving the aim of universal educa-
tion in different stages through the time-bound
completion of primary education without any
consideration of gender and social hierarchy.
Going forward, the Indian government has
launched special national camping for girl’ssafe-
ty and more educational opportunities with a
slogan of “Beti Bachao-Beti Padhao”. Though
various plans, policies and programmes have
made an amazing advancement in terms of edu-
cation in independent India yet the country is
struggling to remove the religious, caste and
gender-based choro-chronological inequality in
learning.

Objectives

The present work aimsto look for the follow-
ing objectives:
1 Toexaminethetemporal progressof litera-
cy inIndiafromtheperiod of 1951 to 2011.
2. Toinspect the existing gender-based ine-
qualitiesinliteracy at the statelevel inthe
nation.
3. Toexploretheresponsiblefactorsand de-
terminants for regional and gender varia-
tioninliteracy rate.

METHODOLOGY

The study is based on secondary data or
information obtained from Census of India, Of-
fice of the Registrar General and Census Com-
missioner, India1991, 2001 and 2011. Thefacts
and figures related to the below poverty line
population have been composed of press note
on poverty estimate, 2011-12, Government of
India, Planning Commission, July 2013. Theweb-
site https://hdi.global datal ab.org/areadata/shdi/
helped in the compilation of datarelated to Hu-
man Development Index (HDI) and statistics of
birth rate and infant mortality rate of 2015 has
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been derived from Sample Registration System
(SRS) Bulletin published by Office of the Regis-
trar General, India, Ministry of Home Affairs,
Govt. of India. The school information is ob-
tained from School EducationinIndia(U-DISE
2015-16) published by National University of
Educational Planning and Administration, New
Delhi, India. Karl Pearson’s correlation coeffi-
cient has been used to identify the association
between literacy and its key determinants.
Gender disparity has been calculated by us-
ing modified (Kundu and Rao 1986) Sopher’s
disparity index (1980):

Sopher’s Method, DS=log% log 0K

log To0=x,
200 — X,
200 — X,

Kundu and Reo Method, D= loyi—j +log

Where Ds denotes gender disparity index, X,
indicatesthe per cent of literatefemaleswherex,
isthe percentage of literate males.

SudyArea

The geographical atlasconfirmsthelocation
of study arealndia, in South Asia between 8°4’
to 37%6’ northern latitudeto 68°7' to 97°25 east-
ern longitudes. With an identification of sev-
enth largest area inhabited by second highest
numbers of population on the planet and an
amazing bonding of different natural and cultur-
al aspects of 29 states and 7 union territories
with a title of world's largest democracy, the
country has registered itself as a dazzling per-
sonality on world podium in terms of develop-
ment (Fig. 1). After receiving the encouraging
global attention for its socio-natural richness,
unfortunately, the country hasto stand still with
bowed neck and unanswered for many ques-
tionsrelated to females. In the same country of
worshipping the females as Goddess, women
haveto bear and compromise from dawn to dusk
of their lifein termsof survival, health, nutrition
and other growth aspects. It is an irony that
Indian women receive ' great honour’ from soci-
ety but in most cases, ‘time and space of re-
spect’ is not of their choice. In spite of facing
such various levels of discrimination, daugh-
ters of India are setting the challenging targets
in front of ‘ chattels possessor segments’ of the
human race.
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RESULTS AND DISCUSSION
ProgressiveNatureof Literacy in India

Asasymbol of advancement and meansof a
better standard of living, opportunities, employ-
ment and earnings, education is a necessary re-
quirement for peopleto defeat unawarenessand
backwardness. Without any hesitation, it is ac-
cepted that ‘ culture of equity’ can be brought
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only through the light of knowledge but if this
practice of learning isreserved only for one de-
mographic piece, then certainly it will bring des-
potism and exploitation. During the analysis of
Table 1, one can easily detect the significant
discrepancy in literacy rate between rural-urban
landscapesaswell asma e-female segments. The
shreds of evidence of the studied time period
reflect that prior to the present, the maleliteracy
rate hasincreased morethan threetimes against
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morethan eight times of female'sand even after
thishugeincrease, femaleliteracy rate (65.5%)
isbehind than males (82.1%).

It wasearly independencetime of 1951 when
only 18.3 percent people (27.2 malesand 8.9 fe-
males) were literate in all over the country. In
thisinitial stage, rural and urban literacy was
12.1 and 34.6 percent respectively. With anim-
provement of 10 percent, in the next census of
1961, theliteracy rate wasrecorded 28.3 percent
with 22.5 rural and 54.4 urban literacy rate. Inthe
massive time span of forty years from 1951 to
1991, theliteracy rate increased more than four
timesand documented as52.2 percent in the last
mentioned enumeration of row. [t was milestone
census of 2001 when literate females crossed
the figure of fifty percent and rolled on 53. 7
percent against the maleliteracy rate of 75.3 per-
cent. The census of 2011 verifies that there is
74.0 percent (82.1 malesand 65.5 femal es) per-
sons who can read, write and understand asim-
ple section of words in any language. Now it is
the very passive fact that even after along time
of independence and in the new era of technolo-
gy, morethan one-third portion (34.5%) of females
areilliterate whereasthe mal€' sproportionisonly
17.9 percent in this sense. In this sequence, the
dataof 67.8 and 84.1 percent standsfor rural and
urban areas respectively. As compared to urban
femalesonly 9.8 percent excessmalesareliterate
whereasthis gap is more than double (19.8%) in
rurd. Thearrangement of figuresreveal sthat since
1951 to 2011 at total, rural and urban stages, the
education gap has continuously remained against
the women but in proceeding three decades, the
gender gapin literacy isdeclined. Though ascom-
pared to any other census, morefemalesarelist-
ed as literate in the recent poll yet according to
evidence female literacy has remained less pro-
gressive which requires more attention particu-
larly inrura areas(Table ).

Observanceof Regional Level Inequality
inIndian Literacy

A number of social, economic, cultural and
geographical phenomena (religion, caste, nature
of the economy, earning, customs and values)
are responsible for regional variation in avail-
ability, attainment and completion of education.
It iswell known that Indiais alarge country of
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Table 1: Trend and progress of literacy in India
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great diversities and disparitiesin both, natural
aswell ashuman aspects. But any type of heter-
ogeneity does not allow differentiating in allo-
cation of resources and opportunities on the
basisof gender because all areliving inthe same
environment yet in India, particularly in agricul-
tural economy and mal e-dominated society, bet-
ter means and odds are preserved for males
(sometimesin spite of being not eligible) wheth-
er there isamatter of nourishment, health care,
education or choice based career and girls have
to struggle from threshold to outside for their
endurance to devel opment aspects. Despite be-
ing a leading nation, various ill practices are
clutched with Indian society in the name of be-
lief, social order and sexual characteristics.
Though, after independence, thefigure of girl’s
education hasincreased in the country and they
have proved themselves superior to boysin di-
verse fields yet the gap still subsists and they
will haveto measure along way to stand togeth-
er with boys.

Table 2 revealstheliteracy rate and disparity
inmale-femal e education at spatial and temporal
bases. It has been observed that as compared to
survey of 1991 and 2001, in all state, thereisan
increaseintotal literacy, aswell asmaleand fe-
maleliteracy in 2011 and gender gap, isalso nar-
rowed for the same spaces. The present census
remarks that state Kerala has highest literacy
rate (94. 0%) with lowest disparity index of 0.03
inthe country afterwards Mizoram (91.3%), Goa
(88.9%), Tripura(87.2%) with disparity indexes
of 0.04, 0.07, 0.08 respectively. The highest dis-
parity index in learning has been registered in
Rajasthan (0.27) followed by Bihar (0.20) where-
asin case of femaleliteracy rate, the position of
both states is opposite and lowest 51.5 percent
females are listed as literate in Bihar than 52.1
percent in Rgjasthan. Interms of area, the small-
er stateslike Kerala, Mizoram, Tripura, Goaand
Sikkim have performed better in providing edu-
cational opportunities rather than any big state.
In the case of UTs, Lakshadweep isin the first
position with 91.8 percent total literacy rate com-
prising 95.6 and 87.9 percent males and female
literacy rate in that order. The sequenceishigh-
est femaleliteracy isfollowed by A and N Island,
Chandigarh and Capital city Delhi. The highest
disparity index in UTs (0.19) iscalculated for D
and N Haveli afterwards Daman and Diu 90.11),
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Puducherry (0.09) and Delhi (0.09). To some ex-
tent, it is a satisfactory figure of enumeration
2011 that no states and UT of the nation fall
below sixty per cent total and fifty percent fe-
male literacy rate. In other words, it is an opti-
mistic ground whether itisslow yet thenationis
forwarding towards positivity in the learning
aspect. Because such improvementsarerequired
for not only the professional development of
females but also for their healthy life as Me-
hrotra (2006) in a study found that health and
nutrition of females' upgrades with increasing
level of education. It meansthat ascompared to
educated, illiterate women are more vulnerable
to disease and other physical complicationsand
totackle the mental fitness and wellbeing of the
ongoing and coming generation, it ismore nec-
essary to educate females (McMohan 2000;
Schultz 2002).

FemaleL iteracy and Other Determining
Associates

Thelower statusof femaleliteracy isnot only
aresult of distant availability and accessibility
of means and methods of learning but also es-
corted by anumber of socio-economic, religious
and political norms. First of al, directly or indi-
rectly, the immature attitude of the male-domi-
nated social organization of Indiaamost do not
accept working and educated woman. It istheir
baseless superiority complex which prevents
them to allow women for jobsto women. News
of Danik Bhasker (2019) reports that a middle
pass husband incises of fingers of hislife part-
ner by knife because she wants to continue her
graduation against hiswill. Another bulletin of
same paper about destroying the eyes of alec-
turer by her unemployed partner in the capital
city of Bangladesh (for confining her scholarly
learning prospects in abroad) discloses about
recent acts of social and mental backwardness
of dominating a segment of the society.

Perhapsit is afear of male dominance that
after knowing their rights, an educated woman
will certainly oppose their unnecessary inter-
feresand challengeto their sphere of influence.
According to astudy by Katiyar (2016), itisthe
patriarchal culture of Indian society which com-
mands not only the learning opportunities of
girlsbut also to the social, economic and politi-
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cal involvement. Secondly, in most of the soci-
eties particularly in the lower order of Indian
social hierarchy, training for casual household
tasks is more necessary for a girl rather than
professional achievementsanditisthemainrea
son of wide educational discrimination in this
segment (Reddy and Reddy 1992). To some ex-
tent, particular rituals of religion also support
discrimination. It isthefinding of Senguptaand
Guha (2002) that a Muslim girl haslower pros-
pects of schooling than a Hindu girl. It mainly
results of misinterpretation of Quranic expres-
sions by some fanatic tub-thumpers otherwise
Islam never advises for the generation of barri-
ersin the way of education of Muslim women
(llyas2014).

Inthisregard, the correlation matrix (Table 3)
can be helpful for policymakers as well as re-
searchers to comprehend the determining vari-
ables of female literacy with a degree of influ-
ence. |n studied aspects, only urbanization and
human devel opment index are positively linked
with the status of female education while rest
factorsof the percentage of BPL population, birth
rate, the share of females, infant mortality rate
and sex ratio are strongly or weakly associated
with female literacy in negative terms. It signi-
fies that social and demographic characteristic
does not affect only female education but also
reversely affected by the same aspect. The ob-
servation of gender gap in learning reveals a
strong and negative relationship with numbers
of schools which means expansion of educa-
tional institutes is also necessary to upgrade
the education of females. Another research work
also revealsthat female literacy hasadirect as-

Table 3: Correlation matrix
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sociation with the demographic aspect of sex
ratio (Sharmaet al. 20184). It meansthat women
education not only helps in balancing the de-
mography of anation but also maintain ahealthy
and cohesive social milieu.

CONCLUSION

The preceding discussion revealsthat at re-
gional level declining gap in literacy is encour-
aging. The temporal awareness of people and
effective implementation of various national
schemes since early independence to present
have not only helped for bringing equalization
in education but also inspired to the lower so-
cio-economic group for admittance and contin-
uation of girls education. Though, these effec-
tive efforts have bring the country in some sat-
isfactory positionintermsof educational equal-
ity but still it is not enough to be relaxed be-
cause there are many regions like Bihar, Jhark-
hand, Uttar Pradesh, Andhra Pradesh, Rajast-
han, Arunachal Pradesh where females are far
away fromthefruit of right to education because
along with availability and affordability of edu-
cation, various social, economic, geographical,
religious, cultural and ethnic phenomenaare still
rulesmainly inrural areas. Except for some ex-
emption, the gender gap in literacy is high in
socially and economically backwards and geo-
graphically widely expanded regions. So there
isaneed for hawk observation toward the allo-
cation of resources for education along with
plansand policies because path, degree and sig-
nificance of education for daughtersare delimi-
tated by various other associated aspects.

Variables X, X, X, X, X5 Xs X, Xg Xy X
X, 1 -.575 .788 =717 .647 -.049 -.699 -0.020 -.756 -.549
X, -.575 1 -.548 .618 -.378 .015 435 .003 492 351
X, .788 -.548 1 -.719 .602 -.055 -.844 -.034 -.634 -.726
X, =717 .618 -.719 1 -.464 -.097 .780 -.113 .663  .585
X .647 -.378 .602 -.464 1 -.352  -.547 -.336 -.403 -.376
X -.049 .015 -.055  -.097 -352 1 .099 996  -.139 0.13
X, -.699 .435 -.844 .780 -.547 .099 1 .079 .530 .629
Xg -.020 .003 -.034  -.113 -.336 .996 079 1 -.162  .113
X, -.756 492 -.634 .663 -.403  -.139 530 -.162 1 .513
X -.549 .351 -.726 .585 -.376  0.13 .629 113 513" 1

e
)

Note: X1= Literacy Rate 2011, X2= Percentage of Below Poverty Line (BPL) population , X3= Human Development
Index (2011), X4= Birth rate (2015), X5= Urbanization (2011), X6= Share of female population( 2011), X7= Infant
mortality rate 2015, Xg8= Sex ratio (2011), X9= Gender gap in Literacy (2011), X10= Number of School (2014-15).
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Though the administrations have made really
admirable effortsfor promotion of girl’s educa-
tionyetthegirls' studentshavetofacealot of ill
and shocking experiences from threshold to
schools doorway. So along with providing the
educational opportunities, the safety of girls
should be more attentive and priority issue in
the execution of theinstructive procedure. It will
not be an overstatement that strengthening the
proportion of females as literate and balanced
educational development of both demographic
pieces, there is need of honest zeal and strong
drivers so that we can go towards the way of
sustainable advancement more willingly than
‘maledevel opment’.

RECOMMENDATIONS

In present research work, along with analy-
sisof the existing gender dissimilaritiesin edu-
cation, the authors have also tried to find out to
those direct and unseen drivers of social, eco-
nomic, cultural or other backgrounds which al-
ways hit the learning opportunities of women.
Thereisadiscussion only about the overall gen-
der gapinliteracy sothereisascopeto observe
the inequality in edification prospects accord-
ing to age pyramid because degree and strength
of determinants of women education vary ac-
cording to maturity likewise geographical loca-
tion and time. Furthermore, the study can add
the fact of the gender gap at different levels of
education as a primary, secondary and higher
education which will be helpful to justify the
above statement regarding the impact of its af-
fecting factors.
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